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The Active Shakespeare: Capturing evidence of learning materials provide teachers with 
a way of building assessment into their ongoing teaching of Shakespeare that supports 
the periodic assessment of reading. The supporting exemplification materials give 
examples of evidence generated by pupils working at different levels and can be used as 
a resource and reference point for teachers. Each set of exemplification includes: 
 examples of the pupil’s classroom work drawing on the synoptic task and the 
reflection log  
 commentary on the evidence at assessment focus (AF) level which contributes to a 
judgement on the pupil's overall reading level  
 teacher observations contributing to the assessment judgement  
 an assessment summary outlining the overall evidence that could contribute to a 
periodic reading judgement for the different AFs.  
These Active Shakespeare materials provide a useful and varied range of written 
and oral evidence that will contribute towards a periodic review of pupils' progress 
in reading using the Assessing Pupils' Progress (APP) guidelines. Because the 
material relates to a single text and helps to generate evidence for selected 
assessment focuses only, it does not provide sufficient evidence on its own to 
make an overall judgement of a pupil's reading level.  
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 STAGE 1  
 Task 1: Views of the island 
 
The pupil shows a sensitivity to and enjoyment of the language. His comparison of the ‘sweet 
airs’ being „like a delicious morsel of food‟ shows an active engagement with the language. 
The pupil also explains how the writer uses techniques such as personification (AF5 L6 b1) 
and explores the effects on the reader, showing how the gentle character of the island 
contrasts with Caliban’s description of a „place where evil, horrid and frightful creatures scour 
the land, looking for victims.‟ The pupil recognises how the structuring of these contrasting 
features of the language creates an effect on the reader (AF4 L6 b2) and supports his ideas 
with apt textual reference (AF2 L6 b2). 
 
 
Some 
detailed 
explanation, 
with 
appropriate 
terminology, 
of how 
language is 
used 
AF5 L6 b1 
Commentary 
incorporates 
apt textual 
reference 
and 
quotation to 
support main 
ideas or 
argument 
AF2 L6 b2 
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Comment 
on how a 
range of 
features 
relating to 
organisation 
at text level 
contribute to 
the effects 
achieved 
AF4 L6 b2 
Some 
detailed 
explanation, 
with 
appropriate 
terminology, 
of how 
language is 
used. 
AF5 L6 b1 
Comments 
begin to 
develop 
precise, 
perceptive 
analysis of 
how 
language is 
used 
AF5 L7 b1 
 Task 1: Views of the island (continued) 
 
The pupil continues to compare and contrast Caliban’s words at different points in the play, 
recognising how his words contribute to an overall impression of the island (AF4 L6 b2).  
In identifying how particular nouns and verbs are chosen to achieve an effect the pupil shows 
some detailed explanation with appropriate terminology of how language can be used to affect 
a reader (AF5 L6 b1). 
The pupil continues to analyse perceptively how language can be used to reach an 
interpretation: for example, exploring how Caliban’s line: ‘the clouds methought would open 
and show riches’ can portray him ‘as a dreamer, a person with high hopes and feelings‟ in 
contrast to the monstrous figure shown elsewhere (AF5 L7 b1). By further considering the 
word, ‘methought’, the pupil begins to develop an interpretation of Caliban as using language 
deliberately to manipulate Trinculo and Stephano (AF5 L7 b1). 
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Comments 
begin to 
develop 
precise, 
perceptive 
analysis of 
how 
language 
is used 
AF5 L7 b1 
 Task 1: Views of the island (continued) 
 
The pupil continues to analyse how language is used: for example exploring how the verb 
choices ‘mow and chatter’ „show that Caliban feels he is being bullied and mistreated‟ 
(AF5 L7 b1). The pupil develops his interpretation of Caliban manipulating Trinculo and 
Stephano by exploring the use of the initial words ‘Be not’ and their possible effect on an 
audience (AF6 L6 b1 and b3). 
 
The effect 
on the 
reader 
clearly 
identified, 
with some 
explicit 
explanatio
n as to 
how that 
effect has 
been 
created 
AF6 L6 b3 
Evidence 
for 
identifying 
main 
purpose 
precisely 
located at 
word/ 
sentence 
level or 
traced 
through a 
text 
AF6 L6 b1 
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Evidence for 
identifying 
main purpose 
precisely 
located at word 
/sentence level 
or traced 
through a text 
AF6 L6 b1 
 
AF L  b 
The effect on 
the reader 
clearly 
identified, with 
some explicit 
explanation as 
to how that 
effect has been 
created 
AF6 L6 b3 
Some detailed 
explanation, 
with 
appropriate 
terminology, of 
how language 
is used 
AF5 L6 b1 
Some detailed 
exploration of 
how structural 
choices 
support the 
writer’s theme 
or purpose 
AF4 L6 b1 
 Task 1: Views of the island (continued) 
  
The pupil continues to how show a great deal can be inferred about Caliban’s 
experiences and motivations from his positive and negative views of the island and also 
about Shakespeare’s purposes in portraying these experiences (AF6 L6 b1 and b3). 
Close analysis of the language, looking at the use of the possessive pronoun „His‟ (AF5 
L6 b1) leads the pupil to observe that Caliban „feels separated from „his‟ island‟ and that 
the language „shows how powerless Caliban has become, once owner of the island, now 
slave to a wizard‟ (AF6 L6 b1). The pupil explores how structural choices can support a 
theme or purpose, leading to the interesting conclusion that Caliban’s contrasting 
speeches are in fact „similar‟ as both show Caliban’s antipathy (AF4 L6 b1). 
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STAGE 2 
 Reflection opportunity 1: Views of Prospero 
Things I have learned about the different views Shakespeare gives us of Prospero. 
You might like to write about some or all of the following:  
 the different things you’ve learned about Prospero 
 the effect of these different views on the audience / reader 
 Shakespeare’s purpose in creating so many different views 
 how you feel about Prospero. 
 
The pupil recognises the complexity of Prospero’s character and the effect of this on a 
reader who may „feel confused and not sure who the real Prospero is‟ which the pupil 
feels is more interesting than a character who is „perfect‟ (AF6 L6 b3). 
 
The effect on 
the reader 
clearly 
identified, with 
some explicit 
explanation as 
to how that 
effect has 
been created 
AF6 L6 b3 
 
 
 
 
 
 
AF L  b 
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General 
awareness 
of effect on 
the reader, 
with some, 
often limited, 
explanation  
AF6 L5 b3 
STAGE 2 
 Reflection opportunity 2: Views of Caliban 
Things I have learned about the different views Shakespeare gives us of Caliban. 
You might like to write about some or all of the following:  
 the different things you’ve learned about Caliban 
 the effect of these different views on the audience/reader 
 Shakespeare’s purpose in creating so many different views 
 how you feel about Caliban. 
 
 
 
 
The pupil makes some general comments, inferring from the textual evidence that Caliban 
wants „to be a part of a group before he plots against Prospero‟ (AF3 L5 b2). He also 
shows a general awareness that the effect on the reader of the text may be to develop 
sympathy towards Caliban as „a mixed character who has been through a lot‟ (AF6 L5 
b3). 
 
Comments 
make 
inferences 
and 
deductions 
based on 
textual 
evidence 
AF3 L5 b2 
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Comments 
consider wider 
implications or 
significance of 
information, 
events or 
ideas in the 
text 
AF3 L6 b2 
 
Various features 
relating to 
organisation at 
text level, 
including form, 
are clearly 
identified, with 
some 
explanation 
AF4 L5 b2 
 
STAGE 2 
 Reflection opportunity 4: Caliban 
Things I have learned about Shakespeare’s use of language in presenting the character 
of Caliban.  
You might like to write about some or all of the following:  
 Caliban’s feelings in this speech and how they change 
 Shakespeare’s use of punctuation to express Caliban’s feelings 
 the sounds of Caliban’s words 
 the effect on you of hearing these words 
 how you feel about Caliban 
 Shakespeare’s purpose in presenting Caliban in this way. 
 
 
 
Here the pupil summarises his active impressions of Caliban created through the exercises. 
The pupil recognises the effect of punctuation and the emotion carried by different word 
qualities ‘Calibans words change as his emotions do, so they become softer as he is more 
reflective, and harsher as he is angrier‟ (AF4 L5 b2).  
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Viewpoint 
clearly 
identified and 
explanation of it 
developed 
through close 
reference to the 
text 
AF6 L6 b2 
 SYNOPTIC TASK: Views of Prospero / Caliban 
 
The pupil clearly identifies a view of Caliban as violent with appropriate reference to the text 
(AF6 L6 b2), exploring how ‘batter’ is used with other violent verbs to portray a negative 
aspect of Caliban as „very angry‟ and the effect this may have on a reader „The graphicness of 
“cut his wezand” shocks the reader. Verbs like “paunch” emphasise this over and over again, 
until the reader may feel disgusted‟ (AF5 L6 b1 b2). 
Some 
detailed 
explanation, 
with 
appropriate 
terminology, 
of how 
language is 
used 
AF5 L6 b1 Some drawing 
together of 
comments on 
how the writer’s 
language 
choices 
contribute to 
the overall 
effect on the 
reader 
AF5 L6 b2 
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Some detailed 
explanation, 
with 
appropriate 
terminology, of 
how language 
is used 
AF5 L6 b1 
SYNOPTIC TASK: Views of Prospero / Caliban (continued) 
 
 
 
Beginning on the previous page, the pupil considers how Shakespeare’s contemporaries 
may have reacted to the violence of the language in comparison with today’s audiences 
(AF7 L5 b2). 
The pupil makes some detailed explanations of how language is used, using appropriate 
terminology, for example „the verb and preposition “set upon” shows that Caliban feels 
“they” (Prospero and spirits) attack him like animals‟ (AF5 L6 b1). 
 
Some 
explanation of 
how the 
contexts in 
which texts 
are written 
and read 
contribute to 
meaning 
AF7 L5 b2 
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SYNOPTIC TASK: Views of Prospero / Caliban (continued) 
 
The pupil makes sustained reference to Shakespeare’s purpose, giving careful 
consideration to how and why Shakespeare uses language to affect an audience. For 
example, he surmises from his analysis that Caliban „has many complex emotions, which 
may be a sign of him being human‟ and further that Shakespeare may want us „to see a 
negative side to Prospero we may not have seen before‟ through his treatment of Caliban. 
The pupil develops these two views, stating that „Shakespeare‟s purpose in doing this 
may be to show that the typical hero, Prospero, is never perfect, so it brings something 
different to his play‟. The pupil shows understanding that conventions exist and 
recognises that Shakespeare’s purpose is to subvert conventions (AF6 L7 b1). 
Responses 
begin to develop 
some analytic or 
evaluative 
comment on 
author’s purpose 
AF6 L7 b1 
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SYNOPTIC TASK: Views of Prospero / Caliban (continued) 
 
 
 
The pupil explores with great sensitivity how Shakespeare uses language to create the 
different views of Prospero and Caliban and reflects perceptively on Shakespeare’s 
purpose and the effect on the audience of these different views. 
This pupil has a strong sense of the complexity of the characters of Prospero and Caliban 
and the dilemmas they face. This last page shows the pupil beginning to develop an 
informed interpretation of the text (AF3 L6 b1 and b2). For example, he explores the 
significance of Prospero drowning his book and also analyses how the interaction 
between Prospero and Caliban allows the reader different glimpses of their characters: 
„Prospero is seen as cruel, animalistic, hypercritical ruler in the eyes of Caliban. But as a 
reflective, ashamed, and not at all one-dimensional hero in the eyes of the reader at the 
end‟.  
Comments 
securely based in 
textual evidence 
and identify 
different layers of 
meaning, with 
some attempt at 
detailed 
exploration of 
them 
AF3 L6 b1 
Comments 
consider wider 
implications or 
significance of 
information, 
events or ideas in 
the text 
AF3 L6 b2 
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Assessment summary 
There is strong evidence in this selection of work of the pupil's ability to develop an 
individual interpretation of the play by detailed consideration of language, character and 
motivation. The range of work included in this sample of evidence shows the pupil to be 
consistently fulfilling the criteria for level 6 for AF5 and AF6, the two AFs targeted 
specifically in these materials. In addition, there is evidence for AF2; AF3; AF4 & AF7.  
AF5 The pupil’s exploration of the text shows a real engagement with ideas. The pupil 
explores how both Prospero and Caliban can be viewed as brutal in their words to and 
about each other, but in their other relationships, their words can give a more positive, 
gentle impression. Some of the pupil’s comments begin to develop precise analysis of 
how language is used which begin to show evidence of working at level 7. For example, 
he explores how we can understand that Caliban feels mistreated through his description 
of the apes which Prospero causes to ‘mow and chatter at me’. However other references 
are less developed, for example, the exploration of the violent verbs used by Caliban.   
AF6 This pupil shows a clear understanding of the development of Prospero and Caliban 
through the play and of Shakespeare’s purpose in creating complex characters, facing 
dilemmas. He shows an explicit understanding of how the characters are presented: for 
example in his interpretation of Caliban using positive descriptions of the island to 
manipulate Trinculo, and his observation that while Caliban and Prospero portray each 
other in a very negative way, each character’s own words allow the audience to view 
them in a more sympathetic light. 
For AF3, the pupil’s comments are securely based in textual evidence, and the pupil 
begins to identify layers of meaning: for example, the connotations for Prospero of 
drowning his book. For AF4, the pupil comments on how a range of features and 
structural choices contribute to the writer’s effects at text level: for example, contrasting 
Caliban’s descriptions of the island. For AF7, the pupil gives some consideration to how a 
contemporary audience would read the violence of Caliban’s language. 
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